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Introduction
The Service Quality Oversight Team selected academic advising as one of the processes where improvements are desirable. The Academic Advising Process Improvement Team (AAPIT) was formed in October 2005 with the purpose of examining the process of academic advising in the University and proposing modifications so as to improve a process that had received poor ratings in student surveys for the past few years. Furthermore, in spite of some efforts that have been made to improve the process, there is no perceptible improvement in the ratings. The Terms of Reference for the scope of the work of the team, as set in the appointment letter for the Team, may be found in Appendix A. The Team which was composed of 10 members held 15 meetings during the past six months. Initially, Team members met with persons in charge of advising or knowledgeable about advising in the various faculties, in order to examine the present practices in the advising process and investigate recommendations/efforts that had been made to improve the process. The reports on these meeting may be found in Appendix B. In addition, the Team held eleven focus group (FG) meetings with students and advisors in the various faculties in a modest attempt to survey both faculty and students on issues related to advising. FG’s could provide answers to some important questions on advising. FG’s may not be scientifically perfect, but they can be very useful. Seed questions on advising were sent to the Focus Groups before the sessions in order to prepare the participants. Minutes were sent to participants before sending them to the Team. Students were also asked to send any additional comments to the Team for incorporation in the Minutes of that focus group. Summaries of the minutes of these focus group meetings may be found in Appendix C.
The Team held 15 meetings that examined previous work on advising, which had been done at AUB and the present advising practices. A great amount of work has been done at AUB: Meetings, seminars and work shops, in addition to a seminar given by Dr. Strommer. A rather large number of recommendations had been made, some of which have been, at least, partially implemented. The lengthy discussions of the Team only made it obvious how complex the process is. Furthermore, discussions of advising mostly ended by becoming a discussion of registration problems. It was felt that the registration process has a negative impact on advising and that solving registration problems should be part of revamping the advising process. Below are listed the thoughts, remarks and recommendations of the Team. It is hoped that recommendations will identify the best practices and also point out where improvements could be made. The report ends with an “advising plan”.  No sweeping changes are proposed, and the plan is by no means complete. It would have to be assessed and fine tuned continuously like any other dynamic process.
The Advising process:

· The National Academic Advising Association (NACADA) defines academic advising as an “academic” experience for which learning objectives and outcomes should be set and subsequently assessed. This definition was not embraced enthusiastically by the Team. 

· It was felt that advising has elements of a learning environment, such as career planning and navigation through the University labyrinth. Teaching students to develop study skills, articulate, self-advocate and think critically were debated as possible tasks for advisors. Opinions varied, but some indicated that sometimes advisors actually do all of these things.     

· Academic advisors are generally quite happy to do higher level advising – mentoring and career guidance. However, advisors find it very desirable to have a “registration entity” that would take care of all issues related to registration or course capacities, so that an advisor does not have to spend more time on registration-related issues after the initial meeting with the student, in which academic plans are discussed and set. The registration entity could be attached to Student Services in the Faculty. The separation of registration from advising is already being done in some Faculties, to the satisfaction of the students and faculty.
· Many members felt that the problems faced by students during registration do not help to promote student-University bonding, and that something must be done about course offerings and capacities. Many of the advising problems stem from registration difficulties. Even though students eventually find places in courses and graduate in time without delays, the experience is unpleasant and all effort should be made to ease registration problems.

· It is important for advisors to develop working relationships with students; students seek advice from caring faculty members or those with whom they have a working relationship. However, with large numbers of advisees, advisors cannot play a mentoring role; these numbers must be reduced. 

· The Team still believes that students SHOULD meet their academic advisors during the advising period and receive their PIN. Contact is important and should be encouraged – in line with the Mission Statement. However, students should do their share of the work and come prepared to the meeting.

· BEFORE students can meet with academic advisors, each student should prepare a schedule - preferably for two semesters. In this way the advisor can see whether the student has a clear academic plan. It is recommended that two additional options be included for every elective course. This should preferably be done online; use could be made of WebCT or preferably SIS. Schedules could be entered on templates that are available in SIS. These schedules could remain in SIS as part of students’ records. 

· It was felt that an advising culture should be promoted so that students seek their advisors willingly and more often. Giving a one credit course on advising-related issues was one of the major ideas entertained.
Academic advisors 

· Students need a faculty anchor with whom they can bond. The FACULTY should be involved in advising. 

· Advisors have complained that the present number of advisees per advisor, in many cases, is unmanageably large and that there was severe inequity among advisors; the number ranges from one to 167; in many institutions 25-30 advisees per advisor is considered to be desirable. 

· It is recommended that assignment of advisees to advisor be done in the most equitable fashion so that full-time faculty members have nearly equal number of advisees. However, because of the very large variation in student-to-faculty ratio in the various academic units in the University, it is difficult to achieve advisee-to-advisor ratio equity across the University. 

· Advising should be part of the faculty load. When a faculty member does not advise s/he should be assigned duties – teaching or otherwise.  
· It is recommended that, in large departments, when an advisor has a larger than average number of advisees, the extra advising loads should be compensated either financially (something similar to the $2000 given to freshman advisors) or by teaching load reduction. No numbers for this compensation could be reached because this would require careful study of actual advising loads after the introduction of new advising/registration processes.

· A suggestion to assign advisors from different units to sophomore students was turned down – It was felt that student should keep their advisors throughout their stay at the University. Furthermore, an academic mentor needs to be present; students have indicated that they want to have advisors in their own field and possibly in their own “sub-specialty”. This seems to be universal; in nearly all US universities, students are assigned advisors in their major, as soon as they declare one. 
· It was suggested that freshman and majorless student advising be relegated to faculty members in departments with small number of students (Arabic, philosophy, physics, history, etc..); the money saved this way could be used for compensation of advisors with larger numbers of advisees.
· Advisors should attend at least one training session prior to assuming their first advising assignment.

· Most advising problems are related to registration. Solving registration problems would solve advising problems. According to most students, a good advisor is one that can get you into your courses. Some sort of registration assistants would be useful for solving technical problems.
· There was a suggestion that GA’s may make very good advisors. However, the reliability and accountability of GA’s in this task was questioned and debated. 
· Advisors looked favorably at establishing a position of an advising coordinator who would work to solve problems across faculties.

Assessment

· It is a fact that not all faculty members can or want to do quality advising. Such faculty members may be assigned additional teaching or other duties to offset the lack of advising load.

· Implementing the above measures requires proper assessment of the advising process and advisors, which is also important for process improvement.
· The assessment could include student surveys and chairpersons recommendations.

· The possibility of using advising portfolios as part of advising evaluation was discussed.

· Advising evaluation should become part of a faculty member’s performance evaluation, in addition to research and teaching.

· It was decided that the timing and method of assessment should be investigated in collaboration with OIRA.
Registration Teams

· FHS has a very successful advising system based on three “registration advisors” (RA) serving about 300 students – two for undergraduate students and one for graduate students. The RA’s hold Master’s degrees and feel fairly secure in their appointment at the University; furthermore, they are under minimal academic pressure and can therefore devote a lot of time to advising. FHS seems to have decided that this is the best way to handle academic advising. The students and RA’s are happy with the present arrangement. The RA’s handle the orientation part of advising; they have prepared differently tailored academic plans that depend on the academic backgrounds of the students. They explain the academic plans and lead the new students through all the steps of registration. They issue the PIN’s after discussing pre-prepared schedules, and eventually check the actually registered courses of every advisee to ensure that there are no mistakes; when a mistake is discovered, the student is called in to rectify the problem. They help the students with study habits and time management. They are helpful and friendly so that the students seek their advice first on all issues – the academic advisors (professorial ranks) have minimal advising work. The RA’s do some of the career guidance; after all, they have Master degrees in the field and are fairly knowledgeable. In addition, these RA’s are instructors and have teaching loads of about 7 hours a week, which keeps them busy when they are not advising.

· Because the system is so successful, there was consensus among the Team members that something similar could be implemented, University-wide. Furthermore, students in other Faculties have expressed their approval of similar services, which they want as a hotline where they can seek immediate help; they could then be referred to specialists (the academic advisor) who would address more serious problems.

· Establishing a central “technical advising” center was discussed, but it was felt that “advising” by some “student services” in individual units is preferable to a University-wide advising center, because of the differences in faculty rules and regulations.

· It was decided to recommend the establishment of registration teams (RT) in the various academic units of the University. RT’s are to help students with registration problems. In order for these Teams to function properly, each academic unit must prepare its own extensive “advising manual”, which has detailed academic plans for various possible students’ backgrounds with what-if scenarios. The manuals must also include the most recent rules and regulations. 

· The Team organization would be left to the unit concerned. It is recommended that these Teams have instructors/lecturers as members, in addition to GA’s. Lecturers/instructors could supervise theses Teams and would be expected to devote more time to helping students. Furthermore, the presence of lecturers/instructors would enhance accountability.

· The success of this plan would depend on comprehensive manuals with instructions, academic plans, what-if scenarios that are prepared by the various departments. Thus, when a students logs on SIS, viewing the manual should be an option. The manual must be searchable with links to enhance navigation.

· In small units, a single academic advisor could be the RT.

· Requests for increase of course capacities are relegated to the RT’s; these requests would be made in accordance with set criteria. RT’s make a list of such requests with priority indices. These lists would be transmitted at the end of the day to the chairperson of the department concerned for action.

· Registration Team duties may include:

· Help students with registration 

· Instruct students in the use of SIS

· Registration

· Advising manual

· Degree evaluation 

· Help students prepare schedules

· Prepare a schedule for two semesters, preferably

· Have Two extra options for each elective 

· Approve requests for extra places in courses

· Students fill a request form with justification

· RT leader recommends and transfers request to target department (subject to set criteria)

· Could help students prepare petitions that eventually go to the advisor for approval

· Help out during Orientation

Advising director

· It was felt that the appointment of a University-wide advising director/coordinator would promote ownership, thereby ensuring smoother advising in the University.

· A discussion of the advising director/coordinator culminated in the following possible responsibilities:

· Coordinate advising across the University and disseminate the best advising practices among academic units

· Oversee the advising component of University Orientation

· Utilize University resources to implement advisor training; the Center of Teaching and Learning could be a major contributor to such training. Part of this training that is very specific to the academic unit could be done at the level of the academic unit.
· Oversee advising assessment

· Oversee the development of advising-related IT (Advising Manual, Degree Evaluation, Schedule submission, etc..)

· Oversee equitable assignment of students to advisors; ensure that sufficient and trained manpower is assigned for advising in each unit

· Oversee the operation of registration teams – coordinate with team leaders (Chairs of academic units are responsible for appointment of advisors and registration teams. Training that is specific to the academic unit is also the responsibility of the unit; the chair may elect to appoint an advising/registration coordinator for the unit) 

· Initiate and maintain efforts to promote an “advising culture” among students and faculty members

· The Director appointment could be a half-time faculty appointment, but would depend on the duties. Initially, there is a great amount of work involved in putting the advising plan in place. The Director would not necessarily need office space or dedicated staff. He could make use of GA’s to help with some aspects of the work. The Director may be assisted by an Advising Board 
· The Director would coordinate with Students services in the various faculties that should be kept informed of advising operations.

Advising culture  

· It was felt that the best place to promote advising would be during Orientation. Efforts should be made to improve the advising section of Orientation.

· The selection of good advisors is crucial to the success of any advising plan and the promotion of the culture.
· It was pointed out that advising usually impacts retention and graduation rates, academic programs and the university experience as a whole. AUB has high retention and graduation rates and advising does not impact the academic programs to a great extent. However, advising does influence the university experience of students. Caring advisors could contribute greatly to fostering a sense of bonding and belonging in our students, which would eventually promote commitment in our future alumni
· Many Team members felt that the problems faced by students during registration do not help to promote student-University bonding, and that something must be done about course offerings and capacities.

General Remarks
· In spite of the fact that addressing registration issues is not part of the mandate of the Team, it was agreed that the Team report should include a recommendation for proper planning of course offerings and capacities. 

· One suggestion for easing things would be better scheduling; the number of courses offered at, say, 10:00 MWF is so large that it inevitably leads to conflicts.
· The issue of transferring students was discussed. Transferring students within AUB face problems due to the fact that their academic advisors are not knowledgeable enough about the target disciplines. It was felt that when a comprehensive Advising Manual is available to students and advisors, these difficulties would be minimized.

· Transferring students from other universities usually face difficulties with obtaining equivalences/credit for courses taken at those universities. The letter of admission should clearly indicate that admission does not guarantee course equivalences. It was felt that the Office of Admission should contact those students, as soon as they are admitted, in order to designate a person in the Office of Admissions who would coordinate with the relevant departments to take care of all equivalences, before the students embark on their transfer to AUB.

· The new addition to SIS, which allows students to withdraw from courses without advisor approval, was discussed.  It was strongly felt that advisors should have been consulted before implementing processes that impact advising.

· Focus group meetings did not indicate clearly that there was much that is expected from the different key contributors of the advising process, such as the Registrar’s Office and Student Affairs.

· These was a feeling that because of the far greater weight that research is given in performance assessment, the faculty are generally not very concerned about teaching and advising. It was felt that unless the administration sends clear and unambiguous signals that teaching and advising will play an important role in a faculty member’s career at AUB, then all efforts to improve these processes are likely to fail. It was agreed that a statement expressing this feeling should be included in the Team’s final report.

Mission Statement

It was suggested that the mission statement should be realistic and achievable. Advisors can only be asked to devote a reasonable amount of time to advising, which would not jeopardize their academic career. The Team decided to recommend the following advising Mission Statement:

 “AUB is committed to an ongoing academic advising process that aims to enhance student learning and development. Academic advising is a collaborative effort between students and advisers and aims to help students build self-confidence, connect to institution’s practices, and develop a sustainable and successful approach to learning. Academic advising is anchored in regular interaction between advisers and students which fosters problem-solving skills, and helps develop bonds between the students and the University, and engenders more committed alumni. The academic advising experience should assist students in setting their educational goals and achieving their potentials.”
Recommended Advising Plan:
Figure 1 depicts the present advising process:


[image: image1]
Some of the problems with the present advising process are:
1. Students come to their advisors unprepared (long downward red arrow)

2. The lower loop bogs advisors down in technical registration problems

3. The lack of comprehensive advising-related information on SIS.
4. The lack of an “advising culture” in the University; students do not seek out their academic advisors for formative advising (green dotted line).
5. The absence of a coordinator/director.
6. Advising is not part of faculty load or performance evaluation, in addition to inequity in advising load distribution.

The recommended new p is depicted in Figure 2.
 
[image: image2]
The proposed plan attempts to address some of the problems in the present process:

1. The inclusion of schedule preparation would ensure that students are prepared for their advising session, which would facilitate the process; registration teams could help in schedule preparation.

2. The lower loop is broken by the intervention of the registration teams; the involvement of academic advisors in registration problems would be minimized, while students would receive technical help readily from registration teams.
3. Providing improved information and help in SIS

4. Appointing an “advising director” should instate a process driver.

5. Promoting an advising culture is one of the more challenging aspects of the plan. This should start during Orientation and could benefit from the presence of a Director.

6. The plan calls for an equitable distribution of the advising load, with compensation for those faculty members that have higher-than-average advising loads, and additional other duties for those faculty members who have lower or no advising loads – advising becomes part of faculty load, which should be assessed periodically.
Cost and challenges
· It was estimated that the plan could cost between $150k and $250k, which would cover:

· Half line for the Director

· About three instructor/lecturer lines for registration team leaders

· Remuneration for advisors with higher than average advising loads

· Remuneration for GA’s on registration teams

· One way of raising these funds would be to levy an advising fee; this would entail a fee of $20-30 per student – a number of American colleges collect advising fees. 

· A plan of action for implementation would involve: 
· Obtain approval for the advising plan from the Administration

· Appoint a chief of advising 

· Present the approved plan to the faculty

· Set up a detailed business plan

· Proceed to implement
Appendix A.

Terms of Reference 

Background

The Academic Advising Process Improvement Team (AAPIT) has been formed based on the request of the Service Quality Oversight Team that selected this area as a topic for process improvement

Tasks

The Academic Advising Process Improvement Team is tasked with the following:

· Review the previous recommendations made with regard to student advising

· Briefly describe the current processes “as is”

· Recommend a set of coherent processes for academic advising that are appropriate for different situations, e.g.:

· First year students entering as Freshmen

· First year students entering as Sophomore

· Junior and Senior students with major (large department)

· Junior and Senior students with major (small department)

· Junior and Senior students without major

· Students in Professional Schools/Faculties

· Transferring students

· Clarify what is expected from the following key contributors:

· Students

· Academic advisors

· Registrar’s office

· Department of Student Affairs

· Recommend ways to:

· Measure student satisfaction with the Academic Advising process

· Prepare and motivate academic advisors

· Assess advisors’ performance

· Identify an appropriate process for implementing the team’s recommendations

Team composition

· Randa Antoun

· Amal Bou-Zeineddine

· Theodore Christidis (Chair)

· Sawsan Kuraydiyyah

· Andre Nahas

· Caroline Chalouhi

· Salah Sadek

· Moueen Salameh

· Gregg Osborne

· Randy Nahle (Student representative)

Process Champion: Provost Peter Heath
Timeline

The team is expected to complete its tasks by January 31st, 2006

Meetings and Reports

The committee meets …… provided there are agenda items to be considered.  When the need arises, it meets more frequently at the call of the chair.  Before each meeting, the chair shall circulate the agenda, the minutes and any other relevant material.

The chair is responsible for drafting and issuing the committee’s minutes of meetings. The chair is also responsible to submit the team’s recommendations to the Process Champion.

Appendix B
Report on present advising practices at AUB

FAS
The Faculty of Arts and Sciences has 18 different majors and several additional programs (such as CAMES and the University Preparation Program).  The total number of students is 2904; 60 in intensive English, 421 freshmen, 763 sophomores, 558 juniors, 448 seniors, 25 prospective graduate students, 494 graduate students, and 31 students in the University Preparation Program.  The number of advisees per advisor ranges wildly, though usually for what appears to be legitimate reasons.  (The lowest number of advisees for a single advisor is currently 1, the highest 167.  The case of the advisor with 167 advisees is detailed below.)  

The sheer variety of departments and programs and the sheer number of advisors would make it difficult to achieve consensus on a rigid and centralized system with respect to advising and then to implement such a system.  Many details of the process are thus left to the discretion of individual departments.  There are, however, a number of guidelines:   

1. Only full-timers, normally of professorial rank, are to serve as advisors.  Exceptions to this policy must be approved by the Dean.  (Within Biology, for instance, almost all advising for first year students is currently carried out by a single lecturer.  The justification is that the program is very uniform during the first year; all of the students are required to take the same courses.  It is thus held that students can be more effectively assigned to different advisers of professorial rank once they are in position to pursue different interests and courses of study.  The basic idea, in short, is that the advising of first year students can be most effectively carried out by a single person.  The person in question receives a course reduction in exchange for taking on this task.  A similar system is followed in Biology with respect to transfer students; all are assigned to a single advisor who is especially familiar with the requirements and complications faced by students switching to that major.)  

2. All full-timers of professorial rank should be available to serve as advisors, and there should be equity within each department with respect to the distribution of duties.  (In departments without a lot of majors, there is often no need for all members to serve as advisors.  Equity must then be maintained through (a) the assignment of tasks other than advising to members who do not serve as advisors, and (b) the exemption of those serving as advisors from the other tasks in question.)  The distribution of advisees within those departments with a large number of majors does seem to reveal a reasonable degree of equity for the most part.  The explanation of apparent exceptions would presumably differ in the case of different departments.  

3. New faculty members should not be assigned advising duties during their first year at AUB. 

4. There should be a group advising session for incoming students in each department at the start of each semester.  Students can then receive general information relevant to all students in their major before meeting with their individual advisors.  (Some departments, such as Chemistry, have also produced a booklet explaining the nature of their program, rules and regulations, sources of further information, and so forth.  This seems like a very useful supplement to, or even basis for, the group advising sessions.) 

5. Advisors should set aside a minimum of two hours per week for the purpose of advising, more during peak advising periods.  The hours set aside for advising should be posted on the advisor’s office door.  

Students are assigned an advisor in their major as soon as they are accepted into that major.  Since the majority of students enter as sophomores and have already been accepted into a major by that point, this occurs for many at the very outset of their careers in FAS.  Freshman students, on the other hand, are assigned a freshman advisor who will not necessarily be a member of the department in which they plan to major; they then move on to a different advisor when accept into a major.  There are also special advisors for majorless students.  

Training of advisors, monitoring of their performance, and correction of problems are supposed to be handled for the most part within each department.  Leila Knio, the Student Records Officer in FAS, does serve as a source of information and informal advisor to advisors; in many cases, however, the most convenient course for an advisor with questions is to speak to a colleague or to the chair of his or her department.  Advisors are supposed to keep up on their own with any changes in AUB or FAS policy that might be relevant to their advising; there is no periodic refresher course at the level of FAS as a whole or within most departments.  (Given the likely resistance to mandatory attendance at such a course, one solution might be annual distribution of a book similar to the Academic Advising Guide with changes and points of special interest highlighted.)  Leila Knio sends a number of documents to advisors prior to each advising period preceding registration; these include a list of items to point out to new students, recommendations for FAS advisors based on past meetings between groups of advisors and the Dean, the advising schedule for the upcoming or current academic year, and so forth.  

There is no mission statement specific to FAS with respect to advising.  The recommended statement of values and subsequent description of the role of the advisor in AUB’s Academic Advising Guide might be held to fulfill the function of a mission statement to some extent, but there is clearly a certain degree of uncertainty and disagreement among members of the faculty as to the proper and/or intended role of an advisor.  There also seems to be a common desire that the Registrar’s Office in particular take certain steps to simplify the job of the advisor.  It is further worth mentioning, perhaps, that there is no process assessment above the level of individual departments and no system of rewards for good advising.  

The new system of alternative PIN codes for registration has finally forced students to meet with their advisors at least once per semester.  Advisors are supposed to discuss the academic standing, progress, plans, and concerns of each student before providing the alternative PIN.  There is no mechanism to make sure advisors do this, of course, but it does relieve the advisor of the task of chasing down individual students and has significantly increased the opportunity for effective advising.

This report is based on a meeting with Leila Knio (the Student Records Officer in FAS) and conversations with colleagues in several different departments.  

Gregg Osborne

October 17, 2005

OSB

The Associate Dean is in charge of the advising process. Changes in the advising process are made by the Associate Dean, after consultation with the Dean, when need arises. The actual day-to-day implementation of the advising process is relegated to two staff members (The Assistant for Student Services and The Student Services Manager) in the Faculty, henceforth referred to as the Staff. They decide how to distribute students among advisors. The assignment process attempts to maintain some sort of equity as far as number of advisees assigned to each advisor. It also attempts to keep same-category students (from freshman, transfer, French-speaking, etc...) together.  Graduate students are assigned to professorial-rank advisors that have office hours in the afternoons. Advising duties are assigned only to full-timers. Visiting professors and professors who are in their first semester are not assigned any advising duties. There are 40 full-time faculty members. 

In the fall of 2005, the total number of students in the Faculty was 1328, 51 of which are graduate students. The number of advisees per advisor ranged from 3 to 72, with a mean of 46 and a standard deviation of 19. Three reasons have been cited for discrepancies in the number of advisees assigned to various advisors, namely: old advisors tend to accumulate advisees, students tend to run away from “poor” advisors (when students complain, advisors are changed) and advisors tend to lose their advisees in blocks when the latter graduate.

When the students are admitted to the Faculty, they are assigned in groups of 30 to 40 to advisors that lead them in group advising sessions during the orientation period. New faculty members are not assigned advising duties during their first semester. However, they are asked to sit in on group advising sessions of the other more experienced advisors. There is an attempt to ask faculty to sit in on one-to-one advising sessions, but it is not clear how much of that is actually taking place. (Although this is a commendable effort at acquainting new faculty members with the advising process, it is no substitute for proper formal training by an experienced trainer.) 

In principle, students remain with their initially assigned advisors until they decide on their "concentration", which they must do by the end of the first semester in their junior year. Once a student declares her/his "concentration", the Staff should assign the student to an advisor in that concentration. However, because the Staff is busy and because there are not enough faculty members in large concentrations (finance, for example), they generally do not change advisors for these students. Thus, students generally keep the same advisor throughout their stay in the School. On the other hand, students may always seek advice from the faculty members or the Convener of their concentration, even though these may not be their assigned advisor. When an advisor goes on leave her/his advising load is distributed temporarily to the other advisors. This is done internally; although three faculty members, they are still advisors in SIS. 

The Faculty has set up a tight schedule for its students, which is clearly listed in the catalogue. This is feasible because there is very little leeway in course selection. Students have to take 33 credits in specified core business courses, 12 specified credits in their "concentration" and one free business elective. If one adds the general University and Faculty requirements (English, math, economics, CVSP and computer science), one is left with only one free elective course. A plan whereby student registration can take place in a block fashion is being considered. Students would not be able to select sections or instructors; they would simple select a set of courses/sections which are prearranged to avoid conflicts, which would facilitate the mechanical part of the advising process. There is a complaint that faculty members should not “waste their time” on prescriptive advising (course selection). It is felt that this operation had better be handled by staff members trained for this straight-forward process. Because there is no assessment of the process, it is not possible to tell how much developmental advising is taking place.

There is a contention that because advisors are very busy, the issuing of PIN codes has not helped; advisors simply give away the PIN codes so that the students can proceed with their registration.

There exists in the Faculty a manual for teaching, which includes rules and regulations, which is to be used by the faculty. However, the manual is not updated regularly because there is no ownership. The word “advising” appears only once in the manual.

Unfortunately, there is neither process assessment nor a remuneration system to reward good advising.

Presently, the Associate Dean overseas the process, but the fact that he already has a multitude of other duties relegates advising to a low priority status. Because there is no ownership, there have been no recommendations for improvement of advising. Now, however, it is felt that there should be someone in charge of advising, possibly as Assistant Dean for Students' Affairs, a position that is being contemplated. 

This report is based on meetings and communications with Associate Dean Fakhani and the Assistant for Student Services, Ms. Deeb, in addition to a telephone conversation with the former Student Services Manager, Ms. Abi Rached. 

T. Christidis

October 10, 2005

FEA

Report to the Academic Advising Process Improvement Team (AAPIT) – Oct. 10-2005.

The following information was compiled with the assistance of Mrs. Hala Abou Arraj-Deeb, the Student Services Officer in the FEA Dean’s Office.

Advising at the Faculty Level

The Faculty of Engineering and Architecture has evolved an infrastructure for student advising/counseling which includes the Student Services Officer working in the Dean’s office, who effectively play the role of the advisors’ advisor. 

Information related to Faculty requirements, rules and regulations (transfer, admissions, petitions, etc.) is coordinated through the Dean’s office.

Students have access to this resource and make use of it.

Finally, information pertinent to students’ academic concerns is available on the FEA website.

Advising at the Department Level

The role and function of the faculty advisor at the department level is more or less consistent across FEA, with minor exceptions. In what follows the main elements of advising activities at the level of the departments are listed:

· The departments of Civil and Environmental Engineering (CEE), Mechanical Engineering (ME) and Architecture and Design (ArD) have adopted an approach, by which faculty members are assigned a number of students (typically two faculty members for each class). The faculty advisor follows through the same students from their sophomore to senior years. The objective in this respect is to insure that the faculty and student develop a level of trust and continued contact which facilitates the advising process. The number of student/faculty advisor is typically in the range of 25-35 depending on the department and class size.

· The Department of Electrical and Computer Engineering (ECE) follows a different approach, in which a number of students from different classes are assigned to a faculty member. This advisor stays with his/her students from their sophomore to their last year at FEA. All faculty members in the ECE department are involved in this process. The typical number of students to advisor in this case is about 15-20.

· The current role of the advisor in all cases is primarily a registration assistant at the beginning of every semester and an evaluator at the end of each evaluation period.  The work load and the compressed time frame within which the advising process takes places, limits the other aspects of an advisor’s role (long term planning, career advice, general counseling, etc.). In short the advisor intervenes today at the following junctures:

· Course registration

· Academic evaluation.

· Follow up with students on probation

· Training and professional experience

· Recommendations for graduate schools or potential employers

· Most departments in the FEA (CEE, ME and ECE) provide web-based student manuals containing all relevant academic information which simplifies and expedites the advising process, allowing students in some cases to get their answers directly from these resources without the need to see their advisors, which runs against the stated goals and objectives of the departments and Faculty. The same departments produce printed handy versions of the manuals for the same purpose.

· The advisors receive little formal training or directions. Typically faculty advisors rely on the student manuals produced by the departments, the AUB catalogue, their Chairpersons, and the Student Services Officer in the office of the Dean.

Common Concerns

· Advising load: The number of students per faculty member is in some instances considered excessive (>35 students) 

· The follow up mechanisms in place for problematic and weak students are not effective since such students usually fall through the cracks of the existing system, sometimes as a result of ineffective advising.

· Students are not forthcoming in seeking the help they may need and often wait until the problems have reached levels at which simple solutions are no longer an option. This is attributed to the disposition of the typical student but also to ineffective orientation.

· The registration dates and schedules, particularly in the case of first year student this year were in very early September.  The presence and commitment of faculty members during this period was not consistent with the influx and needs of new advisees. This in an issue of responsibilities and incentives which needs to be addressed.

S. Sadek and H. Abou Arraj-Deeb (FEA)

FHS

This report aims to provide an overview of the advising practices and procedures ‘as is’ and to look at previous practices and recommendations for the Faculty of Health Sciences as part of a group of reports that look at the practices within all of AUB’s faculties.  Following contact with FHS, I met with Ms Amal El Kassis who is the Coordinator at the Student Services section for the faculty.  She coordinates between the dean and the faculty and students on general advising issues as well as other academic problems faced by FHS students.

History and background
Up until 2003 FHS advising was fairly basic and apparently not considered a high priority.  As evidence of this, the faculty had only two advisors who answered to the advising needs of the faculty’s 200 students and these advisors were at the lecturer rather than professorial rank.  The faculty reconsidered this process in 2003 and implemented in October of that year a new procedure aimed at upgrading advising services at FHS.

Before examining the existing process it is necessary to briefly explain specific features of the faculty.  FHS is the university’s smallest faculty, with 200 undergraduate students and around 125 graduate students, many of whom are part-timers.  At the undergraduate level there are only two undergraduate majors.  There are four graduate degree programs.  Because of the small number of faculty members and the same number of committees requiring members as other larger faculties, there is a tendency to shun advising work.

Another justification for the low advisor to student ratio is because there are only two degree programs with fairly rigid requirements, making the overall advising process less complicated than other faculties or other degree programs.

Although there was a university-wide list of recommendations, FHS did not adhere to these on the basis that the small size of the faculty and the large number of students enrolled for each degree program required special considerations.  As a result the faculty has been applying its own procedures in the last couple of years.

Current situation – Advisors and mechanisms    

There are two types of advisors at FHS: Registration Advisor and Academic Advisor.  According to an FHS document explaining the roles of each type of advisor, “there will be some overlap in these roles...where the communication lines are open between the three parties; the student…and the two advisors.”

The Registration Advisor undertakes the functions of the advisor typical of the rest of AUB.  These are to:

“Inform students of University policies and procedures; Verify that students have taken University placement/aptitude tests; Explain to the students academic and administrative processes of the University as well as the expected standards of achievement and to discuss with students program requirements, policies and procedures.”

Most of these are relayed to students during the orientation sessions in the first year of university through group advising sessions.

The Registration Advisor also “maintains students records, follows up on students’ academic performance (petitions, probation and other issues); checks students’ graduation requirements” and makes him/her self available for consultation.  The Registration advisor also assists in case there are technical difficulties in the banner system or if sections are full for registration.

The Academic Advisor on the other hand works to “help the student set educational goals and set career plans.”  In addition, the Academic Advisor also “guides students…to available university educational resources, student employment, financial aid and scholarships.”  Other areas of work for the Academic advisor overlap with the duties and work of the Registration Advisor, such as following up on academic performance.

The orientation is important for introducing much of the information that students need upon entry.  FHS students receive documents outlining the full course requirements of their specific program.  These requirements have slight variations if the student wishes to follow a pre-med track or if a student enters with a non-scientific background.  However, the process is fairly clear-cut for students and difficult for them or their advisor to misunderstand. 

Students can meet their advisors upon appointment and because of the small size of the faculty there is an open door policy.

Areas of concern
Normally, responsibility in advising issues stands equally between the student and the advisor.  It is up to students to follow up and ensure that they are meeting the requirements of their track and avoiding academic problems.  The university, through the faculties, is responsible for providing accurate and correct information in the catalogue and upon request and to follow up on the student’s progress if s/he goes astray.  It is perhaps with this last point that problems arise, since many advisors do not consider themselves as having any responsibility for the student’s erroneous actions.  This explains why some faculty members refuse to sign any document that may hold them responsible for their advising.   

Controversially, one could argue that the advisor has a moral responsibility, if not a practical one, to ensure that a student is not paying his/her way through years of education, wasting the time of all concerned, while pursuing the wrong track.  The admissions office and the registrar’s office should play a strong back up role.  However, there are suggestions that this back up role means that when things go wrong it is the front line player, i.e. the advisor, who either gets blamed or has to deal with the problem.  The admissions office, for example, should make clear to the student upon acceptance the specific requirements upon entry and during the first year of the student’s study at the university, and this information should be passed on to the registrar for follow up.  The information in turn ought to be easily available to the advisor.  However, the advisor should not be expected to follow up on each student’s details, according to FHS, yet if the advisor wishes to follow up, the information is not apparently always made easily accessible or available by the registrar.

Currently, on AUB-SIS a student needs to go through SEVEN levels to get to the page that informs him/her of the name of the advisor.  Modern technology should make such time-consuming processes obsolete.

Finally, there is a lack of training for advisors, who instead usually receive an informal briefing from their faculty.  If advising is to be taken seriously a university wide procedure should be in place that defines the role of an advisor.  At the same time, there should be a continued effort to inform the students of the need to follow up on their responsibilities, beginning perhaps with the letter of acceptance into AUB.

Centralizing the relevant information on each student and making it appropriately available appears to be the biggest challenge that needs to be faced.

Talal Nizameddin  

Assistant Dean

Student Affairs

NURSING
	Introduction


A meeting was held with Dr. Huda Abu-Saad Huijer, Director of School of Nursing, on Thursday, September 29, 2005 to discuss two aspects related to academic advising in the School of Nursing: (1) current academic advising practices and (2) previous recommendations on academic advising. In order to address these aspects, a definition of academic advising from the School of Nursing point of view was solicited first.  Below is the definition provided and a report on the two aspects.

Academic Advising Definition: According to Dr. Abu-Saad Huijer, academic advising is a process in which an academic advisor looks after the advisee’s welfare academically, personally, socially and financially. 

	(1) Current Academic Advising Practices


In this section, the current process of academic advising at the School of Nursing is presented under the following sub-headings: advising mechanics, role of academic advisor, training academic advisors, problems.

Advising Mechanics

a. The School Director reviews the work load of the faculty and allots 5% of their work to academic advising. This is translated into 2 hours of academic advising per week.

b. The Director assigns each faculty member the task of academic advising. 15 to 16 advisees are allotted per faculty member.

c. A list of academic advisors and their advisees is distributed to all faculty in addition to posting the list in the School. New advisees are always indicated in red so faculty members are aware of this.

d. Students accepted in the School of Nursing are encouraged and urged by e-mail to get in touch with their advisor.

e. Graduate students are assigned graduate faculty i.e. Ph D holders. These advisors have undergraduate advisees as well. The total number of undergraduate students is currently 150 and graduate students 37.

f. Academic advisors are expected to announce and post their academic advising hours for the semester.

g. During the new student orientation program, two academic advisors are assigned the task of explaining the program goals and expectations of the students. The 2 advisors in the orientation program are selected on rotating basis for each academic year.

h. Undergraduate and Graduate students joining the School of Nursing receive a handbook which describes the curriculum, supervision (including advising), rules and regulations, course requirements, registration, etc.

i. Advisors are expected to abide by the 2-hour schedule they announce. If on a number of instances an advisee does not find his/her academic advisor available during the posted times, he/she consults with BSN coordinator and/or with the Director. Such occurrences are minimal at the School, however for faculty with clinical teaching, this may happen; the academic advisor’s attention is drawn to these occurrences.

j. One class advisor is also assigned per class/year. These advisors meet with their class on regular basis. A student is appointed to take minutes of the meetings. Issues are discussed then raised to the pertinent School of Nursing standing committee if deemed necessary. 
k. Academic Advisors are notified when their advisee fails a midterm examination or exhibits low academic performance, has attendance problems, fails assignments. The academic advisor is expected to assist the advisee in these problems. 

l. During Student Academic Evaluation period at the School, the academic advisor is expected to present each of his/her advisee’s academic progress file to the faculty, discuss the advisee’s performance and present or inquire about follow up strategies.

m. Academic Advisors write recommendation letters of employment for their advisees and assist them in making career choices.
n. Importance and value of academic advising in the School of Nursing is evidenced when students come back as graduate students and connect with the advisors they had as undergraduate students.

Role of Academic Advisor

1. The academic advisor serves as a reference point for the advisee academically, personally, socially and financially: Academically by following up on the advisee’s academic performance as delineated under mechanics; personally by diagnosing whether an advisee needs to be referred to a counselor/therapist if needed; socially to promote the ethics, professionalism and values of the profession; and financially by trying to locate financial aid when the need arises.

2. Academic advisors assist their advisees in course selection and plan of their stay in the Program.

3. Academic advisors follow up on their advisee’s academic performance (especially when a faculty member notifies the advisor of low academic performance) and offer assistance to support advisee’s success.

Training Academic Advisors

1. Training of academic advisors is done informally in meetings and discussions.
2. During Academic Evaluation sessions, advisee issues are raised. Problems are raised, discussion and analysis of each case are held, and recommendations are proposed. This professional exercise refines academic advisors’ advising skills.

3. The Curriculum Committee meetings offer the same learning experience to all involved particularly academic advisors.
Problems

1. Advisees sometimes report complaints about not finding the academic advisor

2. In rare instances there is a personality conflict between academic advisor and advisee. Although this occurred only once, and upon notifying the Director, and in consultation with both concerned, the advisee was moved to another advisor.  
	(2) Previous Recommendations on Academic Advising


The following recommendations were made and are currently implemented:

1. Two to three academic advisors be assigned the task of the new student orientation 

      program.

2. Continue to distribute randomly equal number of advisees per faculty member.

3.  New faculty who give graduate courses be assigned only graduate advisees.

4. Academic advising be done individually and in groups with the Graduate Students 

      Committee to discuss issues the students bring up.

5. One advisor be assigned for the RN-BSN -BT students who come back for a degree after having had work experience). The number of advisees remains 15 to 16. Upon request from academic advisor, the Director attends group meetings to discuss issues raised, propose recommendations and take initiative to solve problems.

	Conclusion


The meeting with Dr. Huda Abu-Saad Huijer lasted for one hour. A copy of the Graduate Handbook and Undergraduate Handbook are available in my office (Fisk Hall, 131). The accuracy of the information presented in the report was verified by Dr. Abu-Saad Huijer.

Dr. Amal BouZeineddine

Department of Education

Appendix C

Focus Groups - Summaries

FAS Focus Groups

Freshman advisors

Facilitators: Randa Antoun and T. Christidis 

· Technical aspects should be separated out so that those were done through an advising center. GA’s are needed for research and service to the departments. Even if it were for just one or two weeks, some advisors are opposed to pulling them from their existing responsibilities. 

· Also, there was no single place to go as advisor to learn the rules and deal with the problems and questions that arise. The most important thing is to improve the automated information system. There should be a user-friendly interactive electronic manual that has a section on FAQ. It should be available to the students as well so they can answer their own questions. All information should be in the same place. An advisor suggested that there be an updated freshman guide.

· Another advisor noted that there were major problems finding humanities courses for students. Many departments don’t respond to the advisors. Advisors do not like to beg for places. The University needs to address this and felt that this recommendation should be made as a group.

· There should be a collaborative effort between advisors, the Registrar’s Office and programmers. There is no reason that a student should be able to sign up for course 212 when 202 is a prerequisite unless that has been fulfilled.

· There should be one place to answer questions and follow-through on problems until they are solved. There will always be a need for someone who knows a lot about advising and registration. 

· The biggest problem was having students show up at the time specified. Most students don’t open their AUB email daily.

· Advisors needed better training and that there needed to be a resource to answer questions. Now advisors are learning from their mistakes. A Workshop should include showing advisors where resources are and how to deal with questions. 

· The most important aspect of advising is personal skills.

· Advisors are wary about assessment.

· We should start promoting an advising culture during Orientation. There should be a second orientation set-up for students to meet advisors before second semester or extra sessions on topics such as the library or academic integrity. 

· Some advisors are against enforcement; students are adults and should be responsible for their actions.

· Advisors are not trained to help with personal problems and that the counseling center should be contacted for those students. There needed to be a career development center. 

· There should be a financial incentive or course reduction to offset the advising load.

· 25 students per advisor is ideal. The students also should come to their advisors with the program study sheet completed. For freshman advising, 35 students is an ok number once you have learned how to do the advising. 

Advisors

Facilitators: Amal Bou Zeineddine and Caroline Chalouhi

· Students are unresponsive; come in after advising period ends and just want their PIN; they are irresponsible and come in unprepared. Do not give out PIN if student doesn’t show during the designated period (new PSPA policy) or is unprepared. Penalize late comers by making them register last

· Students don’t understand importance of advising; students go to friends for advice; provide money for advisors to meet advisees over coffee

· Document for each advisee what was discussed and agreed to (e.g. use a template)

· Not all faculty members should be administrators. Designate one faculty member per department for advising and give course waiver give credit for advising

· Not enough courses and sections 

· Make a student-friendly catalog. Place a student friendly advising manual online

· Problems with registration software; it should have restrictions imbedded in it so that students cannot register in a course if they are not allowed to.

· Take some burdens off advisors using technology. Use trained students for technical parts of advising

· First year students need more guidance than computers can give

· Students seem to get their PIN’s from sources other than their advisors; give advisors a button to push that frees a student to register

· Have a registration and an academic advisor; or have center for academic advising supplemented by departmental advising

· There is a problem with students planning to transfer; advisors have to give advice on shaky grounds sometimes.

· Advisors were lukewarm on advising evaluation and awards; they are tired of advisor bashing. Evaluate learning outcomes of advising

· Appoint one faculty per department to do all advising and give course relief

· It could be advantageous for non-professorial rank faculty to advise, especially since advising has no bearing on promotion.

Students (Starting as freshman) 
Facilitators: T. Christidis and Randy Nahle
· The advisor is a guide who should not make choices for you

· Freshman student advising is different because the students are totally ignorant

· Students should be made to take a career test, which would help the advising process

· Students need reassurance that they are doing the right thing, from their advisors

· Students have the impression that they are a hassle for the advisor

· Students should be matched with advisors from fields related to their prospective major

· It is not easy for students to make long-range plans because of uncertain course offerings

· The PIN is an added hassle to registration; students are adults who understand the consequences of their actions

· Students are paying high tuition, but still cannot get into courses of their choice

· Students complained about some inequities in registration.

· Some course descriptions are not found online and the catalogue is not reader friendly.

· Students want to have a faculty member as mentor/anchor.

· Students complained that the degree evaluation in SIS is not user-friendly.  

· An advising center acting as a hotline would be good.

· Advisors need training

· The Career guidance office should be improved.

· Orientation is good. However, avoid the long boring speeches and give the important things first, before students lose interest.

· Introduce a “buddy system” that pairs new students with old students, instead of the 10 students to a group leader in orientation.

· Students come to AUB in groups; the “buddy” system would help break up these groups and focus on individuality.

· Students responded positively to further orientation meetings with their advisors later on in the semester.

· .During orientation, there should be stands to advertise the buddy system and advising.

· Course evaluations should be filled during the first 10 minutes rather than at the end.

· Teaching and advising should have a higher priority at AUB.
· Assessments should be made, but the results should be published to initiate change when teaching or advising is of a poor quality.

· Students could be made to assess online, before they can register or see their course grades. To avoid random answers, one could check for validity and consistency

Students (starting as sophomores)

Facilitators: Amal Bou Zeneddine & Caroline Chalouhi

· Faculty doesn’t have the time to devote to advisees because of work load; advisor needs to take the job more seriously.

· Problems with classes conflicting

· Advisors should be knowledgeable about courses; e.g. difficulty and which to take together. Advisors should know about special situations and have answers to difficult questions. Have seminar for advisors

· Advisors keep a file on each advisee

· Most students say they go to the advisor at first but then ask their friends because many advisors are not qualified and students feel insecure about the advice they get.  Also, other students know about course difficulty.  It would help if advisors knew more about courses, e.g. difficulty and what to take together.

· Have a paper the advisors need to sign detailing what was talked about in order to hold the advisor responsible.

· Advisors are often very specialized within a department and can’t help with things like minors. 

· Advisors shouldn’t make decisions for students, but in the first year they need help making decisions and guidance, especially on the content of courses (a general idea), what courses to take with what, and on courses outside the major.

· Many students have a bad first experience with advisors because orientation is very chaotic and most advisors have huge numbers of students. It is recommended that orientation be better organized and advising be discussed; faculty should be increased so they have more time with students; and there should be a set of criteria for what advisors need to know (e.g. rules and regulations).

· Advisors should discuss career experience and guidance on choosing electives

· Have advising center plus major advisors

· It is helpful to add a session to orientation.

· Help students to rely on themselves; read catalogue and course syllabi

· Advisors get syllabi to courses and discuss with advisees 

· There were complaints about catalogue inaccuracy.

· Many students don’t take advising seriously.  There could be more emphasis on it during orientation so that students appreciate its importance

FAFS Focus groups

Facilitators: Andre Nahas and Sawsan Kraydieh

Advisors

· Students don’t listen to their advisors.
· Students nowadays have an attitude and teachers have to cater for them
· Advising is not a rewarding system for teachers to be motivate.

· Attitude problem: some students threaten that he/she can fire the teacher. And the general concept is that students are clienteles and clienteles should always be happy.
· For the first year students, advising should be centralized
· Advisors could make the students sign on the courses advised to be taken
· Workshops could be given for teachers to train them on the advising process.
· Staff can be recruited to help in the advising process such as GA’s or a non-PhD holder
· The issue of assessment was brought up.

Students

· The advisor is expected to help in solving only academic problems of advisees but not their personal problems

· Advisors are not well informed.  They are not able to provide directions and help on how to pursue an internship or studies abroad. Some advisors are, however, very good. Students wished they had the option to choose their advisors. 

· A students should be monitored only when on probation. 

· Students did not like the idea of having graduate assistants in charge of advising.

· Students felt that there is no role for the Registrar's office, Admissions Office and Student Affairs Office in the improvement of the advising process.

· Students suggested questionnaires as a mode of assessment of the advising process although they are fed up of filling questionnaires

· Students were in favor of having an advising center for the FAFS that would deal with registration problems. One or two faculty members should be present in the center and could be assisted by GAs.

· Students recommended that faculty who do not like to advise not be assigned advising duties.

FEA Focus Groups

Facilitator: Salah Sadek

Advisors

· Professors should be trained on how to advise students

· Advising should be valued and rewarded.

· Advising is an administrative job, and professors generally do not like it.  Professors want to advise and help students in choosing their academic and professional orientation, but they end up adding up credits and signing probation forms

· Advisors help students in making career choices. In ECE today, the advisor is helping them choose their courses wisely and not just in terms of grading and capacity.

· There are some advisors who do not show up at their office hours. The fact is that advisors should be around in September, but with people traveling, the load is dumped on the ones who are around.

· Students do not usually seek their advisors. It is only when they are in trouble that students will worry and start asking their advisors for help.

· It is a good idea to allow students to choose advisors. However, what if they all choose the same one? It would be an indication that the advisor is doing a good job. However, they would have to relieve them from teaching a certain number of courses.

· Advising should not be forced on students. There must be a way to promote the advising culture on campus.

· There is not enough emphasis on the role of advising. They are not showing up at orientation

· The names and files of the professors' advisees should be sent by the registrar at least a week before registration. They then take the initiative and contact the advisees.

· In other universities, students declare their intention to register certain courses during pre-registration. They get a number of how many need this course prior to registration.

· The major problem is the metrics (what are you evaluating?) Most probably students will evaluate availability. Another problem is that faculty would be evaluated on something they are not credited for.

Students
· There are different types of advising. Each advisor is capable of handling a certain kind of advising and not all at once.

· An advisor should be able to answer all kinds of questions such as what field of study to choose, career orientation, course related questions, personal academic status.

· Advising should be available on two levels: a. course level (technical course information) and b. mentor (career orientation, bigger-scale, long term)

· The Bloc program makes course selection advising less of a “problem” than in other schools such as in FAS.

· Students need to see their advisors at least once per semester especially during pre-registration. Career advice is only needed during the third year.

· Students try to find someone who they feel they can talk to. Some advisors are not receptive to students. In other words, students are not received with a smile.

· It is a good idea to train advisors. However, more importantly, professors should not be “forced” to serve as advisors. The service should be optional; this should limit the number of “bad or un-interested” advisors.

· An advising center would be good source for information about courses and other technical and academic issues.

· Having the orientation a week before classes is not a very good idea. Students are so lazy and choose not to attend. A reason for this is because before a student enters university life, it does not mean much. Unless people see the value of the service, they will not try to benefit from it.

· The university catalogue is not always useful because there are certain details which are not included. Departmental “manual” within the FEA are a very helpful resource. 

· Graduate assistants should serve as advisors.

· Advisors should be evaluated according to their helpfulness, availability, and attitude.

OSB Focus Groups

Advisors

Facilitator: T. Christidis

· Advisors should provide advice about academic plan, career concentrations, elective selection, etc. The advisors’ job should not be providing advice about mechanics, deadlines, capacities in classrooms, etc. The student services should do the latter job. 
· Advisors should help students pick a concentration; most students simply take courses and end up de facto in a concentration

· Advisors should follow up with a group of students from the first year until graduation.

· The advising manual online is unrealistic and not very useful.

· Ideally, when the student selects a concentration, he/she should be assigned to an advisor in his/her concentration; this is not the case.

· After the first year, students would pick their advisors up to a certain optimum capacity for each advisor

· Advising should be assessed and rewarded. However, giving out awards is clearly not enough.

· Students have no clue what advising is about. They confuse registration with advising. The PIN code system at least forces them to meet with their advisors; advisors had mixed feelings about the PIN

· Students are not interested in what the advisors have to say. Something should be done to make students understand what advising is and to promote the advising culture.

· Advisors are very unhappy that students can get their PIN’s from sources other than their advisors.
· Advising should be optional and conditional; concentrate on “problem students”

· A website should be created where the PIN would be created for proper course selection/sequencing for registration. Therefore, the students only go to the advisors for real questions which concern academic and career issues and not procedural issues.

· Advisors should go through the student records once a semester and check if there is an anomaly. This is a proactive move from the advisor.

· Students are distributed unequally among the faculty members. The number of students per advisor should be smaller than what it is now – 20-25 students per advisor; part of the advisee assignment inequity arises from the differences in student to teacher ration in the various concentrations. Mentoring can be done if the number of students is 25 but not 70

· During Orientation, students had no clue what was going on. This is simply because there was so much going on at the same time, they got confused.

· Orientation for the new students is not working very well. Another group meeting should be scheduled for advisors and students to get to know one another.

· If the students know that the advisors have resources to help them, they will seek their advisors.

· There are loopholes in the AUBsis, which allow students to do what advisors say they cannot.

· A chief advising officer might also be needed for the University to follow up on all advising-related issues, such as training, assessment, Manual and others. 

· There should be an electronic record of what the student is like and that record should be passed to the next advisor.

· Advisors are not happy about assessment because they are not happy about the system

· Registration problems are not supposed to be the advisor's responsibility. Therefore, students should not, for example, evaluate the advisors on whether or not they can open capacity or not.

Students

Facilitators: A. Nahle and T. Christidis

· Many advisors are not interested and are not knowledgeable.

· Choose advisors who are interested and train them. 

· Advisors should refer students to the proper place.

· There is a split on whether advising should be intentional or optional.

· There should be an initial advisor who would help students with procedural matters during the first year; he would also help students with the choice of concentration.

· Establish a concentration fair to help students with their choice of concentration.

· During the second year, students should have advisors in their selected concentration, which would help them with some career questions and selection of a track within the concentration.

· Assign a “track” advisor in the third year.

· Have detailed course descriptions/syllabi with objectives and learning outcomes for all courses and make them available to students.

· Create a good advising manual and make students and advisors aware of its existence.  

· Advising should be promoted during orientation, but not in the form of long boring lectures.

· One or more further meeting(s) with the advisors (in small groups) later in the semester would help.

· Establish an advising facility, possibly within Student Services, which can help students with procedural matters. It could be manned by GA’s, professional advisors or faculty, who would refer students to the proper place.

· Sophomores need procedural advising, which could be provided by advising center/student services. Later on, students need major/career related advising.

· Assign strict time slots for advising to reduce peak problems.

FHS Focus group

Facilitator: Gregg Osborne

The original plan was to have separate groups of advisors and students.  As it turned out, however, one of the projected moderators had to be at a departmental meeting scheduled for the same time as the focus groups and the birth of Jennifer Muller’s daughter made it impossible to get minute takers for two simultaneous meetings.  The two focus groups were thus combined.  

· The five students (who were randomly selected) were generally quite happy with the advising process in FHS.  The general feeling seemed to be that the small size of the Faculty really helps in this regard.  Some students felt that having two advisors (one a registration advisor and one an academic advisor) might be superfluous and that they always tend to deal with their registration advisors no matter what the problem.  (The advisors later observed that this tends to change as the students move closer to graduation.)  Most of the complaints expressed by the students had to do with the difficulty of getting into some of the courses they need in other Faculties.  

· The advisors did not seem to have strong feelings one way or the other with respect to the split between registration advisors and academic advisors.  It did not seem that either type of advisors felt overwhelmed by their task.  All of the advisors taking part in the focus group said that they actually enjoy advising as long as the number of advisees is relatively small (around 20, for instance).  The biggest single problem, according to the registration advisors, is the current shortage of humanities courses for their students.  

In general, the advising process in FHS appears to be working quite well.  There did not appear to be any feeling that fundamental changes are needed with respect to their process.   

Figure 2. Proposed advising process
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Figure 1. As-is advising process
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