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GRAMMAR 

 

Dear Tutor, 

This section is for you and written by you. 

 

What do you do if a writer wants to work on grammar only? In other words, what 

would you say if they want you to proofread or edit their paper? 

 

i. If something is extremely wrong, it is not enough to point it out; try to explain 

why it is wrong. 

 

ii. If you feel that you cannot explain a norm because you are used to it, provide 

the writer with resources they can check out. 

 

iii. If the paper is long, choose a specific area with the writer to work on. 

 

iv. If grammar mistakes get in the way of understanding the paper, ask them what 

they mean. 

 

v. Do not be afraid if a writer books with you a “grammar” session; sometimes the 

problem is not actually grammar. 

 

vi. Read the paper with the writer all at once, then take mental notes (or physical) 

on what grammar issues they should reconsider later. 

 

vii. Try to keep grammar until the end so that the writer does not waste the entire 

session fixing the grammatical mistakes. 
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viii. If you see that the writer has the same problem throughout, model an example 

and tell them to do the rest at home. 

 

viii. Give them tips on how to proofread. 
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REVERSE OUTLINE 

 

An exercise for taking notes and revising your work. 

 

i. Start by writing down the topic or main idea of each paragraph in the left-

hand margin using few words only. 

 

 

ii. Use the right-hand margin to note the structure of the paragraph (topic 

sentence, argument, example, fact, etc.) 

 

 

iii. While using the margin might be enough, you can organize your notes on a 

separate sheet of paper or a document. 

 

 

iv. If you feel that the outline does not convey the primary message of your 

paper, then the paper is missing something. 
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TRANSITIONS 

 

A. DEFINITION: A transition is a word or phrase that is used to move from one 

idea to another in academic writings. They are often used at the beginning of 

sentences; however, they can be inserted between words. 

 

B. TYPES:  

 

Additive 

Adversative 

Causal 

Sequential 

 

a. Additive transitions are used to add information, introduce, and highlight 

previously mentioned information, reference, compare and clarify ideas. 

 

i. Also 

ii. Additionally 

iii. Furthermore 

iv. Moreover 

v. Especially 

vi. Regarding (this) 

vii. Similarly 

viii. Likewise 

ix. Namely 

 

b. Adversative transitions are used to contrast, distinguish, emphasize, and replace 

a point. They can be also used to dismiss or concede arguments and ideas. 

 

i. But 

ii. Still 
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iii. While 

iv. Whereas 

v. However 

vi. Significantly 

vii. Nevertheless 

viii. Nonetheless 

ix. Despite (this) 

x. Regardless of (this) 

xi. Instead of (this) 

xii. Rather 

 

c. Causal transitions can be used to show a reason, explain conditions, show 

results, mention purposes, and describe circumstances. 

 

i. Since 

ii. Because 

iii. As 

iv. Unless 

v. Provided that 

vi. Consequently 

vii. Therefore 

viii. Thus 

ix. Accordingly 

x. Otherwise 

 

d. Sequential transitions can be used to organize by number, show continuation, 

summarize, and conclude. 
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i. Initially/secondly/thirdly 

ii. First/second/third 

iii. Previously 

iv. Eventually 

v. Next 

vi. Subsequently 

vii. After (this) 

viii. Once again 

ix. Summarizing (this) 

x. Thus 

xi. Hence 

xii. Therefore 

xiii. Ultimately 

xiv. Consequently 
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THESIS STATEMENT 

 

“Almost all of us—even if we don’t do it consciously—look early in an essay for 

a one- or two- sentence condensation of the argument or analysis that is to 

follow.” -Indiana University Bloomington 

 

a. Your thesis statement should: 

 

i. include your ideas.  

ii. be of one to two sentences. 

iii. include your arguments (if present). 

iv. organize your arguments. 

 

b. If the topic is assigned: 

i. Reduce it to one single question. 

ii. Compose one or two sentences to answer the question. 

 

c. If the topic is not assigned: 

i. Choose a topic that can be falsified. 

ii. Choose a subject that you can tackle. 

iii. Focus on a main idea. 

iv. Tackle different arguments. 
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BRAINSTORMING 

A. TUTORING TIPS: 

 

- Get the student’s reaction to the prompt. Is she confused, vague? 

Excited, bored? 

 

- Read it all. 

 

- Highlight important phrases. 

 

- Suggest that the writer insert the prompt at the top of her paper. 

 

- Rank ideas in the prompt in the order of their importance. 

 

- What is the purpose of the paper? 

 

- Is it simply to provide information from the research or an observation? 

 

- Is it to take a position? Persuade? Provide a personal opinion? A 

reaction? 

 

- Is the purpose to analyze or critique a concept or a source (or compare 

several sources) without taking a position. 

 

- This is another way to say: does the student understand the genre the 

professor is assigning (reaction, argument, research, etc.). 

 

If paper involves research: 

 

- Ask the writer, if she noticed any KEY WORDS, or IDEAS in the 

texts. Were there themes or patterns among them? 

 

- Help the writer to think of synonyms to the Key Words which might 

lead to the development of a topic. 

 

- Was there anything in the research that appealed to the writer? 

Something in which she already has some interest or expertise. 
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- Suggest that the writer consider reusing a topic she has written about 

before. In high school, for example. 

 

If still nothing has gelled, ask the writer: 

 

- What do you enjoy? For example, what movies or books or music do you 

enjoy? If you were to write about anything, what would it be? 

 

- For example: Movies. Sports. Fashion. News story. 

 

- Then see if there is a way to link the writer’s interests with the 

assignment. 

 

If still nothing, then you can actively help the student brainstorm: 

- Free writing: Ask the student to write (by hand) for five minutes without 

stopping. Right then in the session. Freely as many ideas as possible: 

good and bad, false starts, sentences, phrases, single words, quotes, 

hooks. At the end of five minutes, review what she wrote and help her 

look for patterns or ideas that emerge. Connect the ideas with arrows or 

highlight colors. 

 

- Main point here: help the writer to put something in writing. Just the act 

of writing will stimulate thought. And it will give confidence to the 

student to see something visually instead of a blank page. 

 

- Clustering: put the main subject in the center of the paper and circle it. 

Then help the writer add related subjects in circles around it as thoughts 

arise (no matter how crazy). Connect the circles that correlate with each 

other. 

 

- Tentative title: Ask the writer to come up with a tentative title. Put the 

title in the center of the paper and try looking at it from different vantage 

points. For example, from the viewpoint of someone who knows nothing 

about it, or from the point of view of a classmate, or an expert. The goal 

is to find an ' angle’, a way into the subject. 

 

- Index cards (or small note paper): write ideas, themes on individual 

cards or pages and then organize and reorganize them until a pattern 
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emerges. Can be supplemented with color coding. 

 

- Find an analogy to the subject to develop a fresh topic. 

 

- During the brainstorming, encourage the writer to doodle or sketch to 

give a visual reference to the process. 

 

- It is okay, in fact encouraged, to jump back and forth between strategies. 

 

- Tell the students that the topic she starts with may not be what she 

ultimately ends up with. Fluidity is to be embraced. 

- If the topic has been overused, help the student narrow it and make it 

unique. Examples of common topics: abortion, gun control, climate 

change.  
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EXPANDING PARAGRAPHS 

 

A. PROCESS:  

 

a. INTRODUCTION 

i. Make sure your introduction has a hook, thesis statement, and background 

information. 

ii. Include a statement or two that can grab the reader’s attention. 

iii. Include at least two sentences about your topic (background information or 

general information and details about the topic). 

iv. Show the arguments or ideas that you are going to tackle. 

 

If you have these written down, then your introductory paragraph cannot be 

further expanded. 

 

b. BODY PARAGRAPHS 

i. Have a topic sentence that can explain what you are going to talk about in this 

paragraph. 

ii. Include supporting statements from books, articles, statistics, and your own 

insight. 

iii. Conclude with examples, illustrations, and a summary of what you have 

discussed. 

 

If you have these written down, then your introductory paragraph cannot be 

further expanded. 

 

c. CONCLUSION 

i. Paraphrase your thesis statement. 

ii. Summarize your body paragraphs/findings and state the implications. 

iii. Add your limitations and further suggestions. 
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If you have these written down, then your introductory paragraph cannot be 

further expanded. 

 

Questions to ask 

i. Where? 

ii. What? 

iii. Who? 

iv. When? 

 

 

B. WRITING TIPS:  

- Use examples: do not use examples that are not related to your topic. 

 

- Use transitions; only when needed. 

 

- Try reverse outlining. 

 

- Re-read your prompt; make sure you did not miss anything. 

 

- Use quotes: again, only those that are related and significant to your topic. 

 

- Re-structure your paragraph; go from general to broad. 
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HOOKS 

 

A. DEFINITION: A hook is a statement that is put at the beginning of an 

essay to grab the reader’s attention.  

B. TYPES: 

i. Literary quotes: if you are writing an essay about a book or author, this 

would be the best option. 

 

“So, we beat on, boats against the current, borne back ceaselessly into the 

past.” -Nick Carraway 

 

 
ii. Quotes by famous people: make sure it is relevant to your topic and that 
it is not overused; it is a great way to support your argument. 

 

“Ask not what your country can do for you, ask what you can do for your 

country.” -John Kennedy 

 

 

iii. Misconceptions: start with a statement that is commonly used and believed 

but is false. 

 “Coffee comes from a seed called a bean.” 

 
iv. Anecdotes: use some humor in real-life examples; make it short and concise; 
this would be the best option for a narrative or descriptive essay. 

 

“As my cousin and I pedaled our new bikes to the beach, we met an old, 

shaggy-haired man weaving unsteadily on an old bike.” 

 

 

v. Personal stories: this is perfect for a statement of purpose. 
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“When I was young, my father worked at a coal mine. For 27 years, he made 

it his occupation to scrape, claw, and grunt his way into the bowels of earth, 

searching for fuel.” 

 

 

vi. Statistics: enlighten the reader with a fact that they do not know of; include the 

source. 

 

“People lie in 1 out of 5 conversations lasting more than 10 minutes, according to 

Allison Komet from the Psychology Today magazine.” 

 

vii. Questions: do not make them too general; avoid yes/no questions. 

 

“What would you do if you discovered a secret that changed everything?” 

 

 

viii. Fact or definition: surprise the reader with a fact that they do not know of. 

 

“Spain, though hardly a literary juggernaut, translates more books in one year than 

the entire Arab world has in the past one thousand years.” 
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PARAPHRASING 

Oftentimes, the writer is requested to paraphrase ideas or facts from texts, articles, 

and books. 

 

A. PROCESS:  

 

i. First, read the passage carefully and understand the key ideas well. 

 

ii. Second, write down the key ideas that you want to tackle. 

 

iii. Third, put the passage aside and write down your own version of it. 

 

iv. Fourth, compare your version to the author’s and modify it to make it similar. 

 

v. Finally, cite the source at the very end. 

 

B. WRITING TIPS:  

- Start with a different point of view than the original text. 

- Use synonyms. 

- Change the sentence structure. 

- Break two sentences or combine two sentences. 

 

C. EXAMPLES:  

Original: 

“The number of foreign and domestic tourists in the Netherlands rose above 42 

million in 2017, an increase of 9% and the sharpest growth rate since 2006, the 

national statistics office CBS reported on Wednesday” (DutchNews.nl, 2018). 

 

Paraphrased: 

According to the national statistics office, the Netherlands experienced dramatic 

growth in tourist numbers in 2017. More than 42 million tourists travelled to or 
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within the Netherlands that year, representing a 9% increase – the steepest in 12 

years (DutchNews.nl, 2018). 

 

Original: 

“But the hearing was about more than Facebook; it exposed a critical turning point 

as the power, sophistication and potential exploitation of technology outpaces 

what users, regulators or even its creators expected or seem prepared to handle” 

(Roose & Kang, 2018, para. 11).\ 

Paraphrased: 

The hearing made it apparent that the expectations of creators, regulators and 

users have been rapidly eclipsed by technology in general, not only Facebook. 

Such technologies now extend beyond what these parties can manage, due to their 

immense influence, potential for exploitation and sophistication (Roose & Kang, 

2018, para. 11). 

  

https://www.dutchnews.nl/news/2018/04/tourist-numbers-above-42-million-not-counting-the-airbnb-crowd/
https://www.nytimes.com/2018/04/10/us/politics/zuckerberg-facebook-senate-hearing.html
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READ ALOUD 

 

Reading aloud is crucial to tutoring writing. Usually, it is advisable to ask the 

writer whether they prefer that they read the piece aloud or that you read it for 

them. 

 

As a tip, you can offer to read the piece if the writer is a graduate student and have 

them read the piece if the writer is an undergraduate student. Oftentimes, with 

undergraduate students, they do not feel comfortable in engaging with the tutor 

and reading aloud would break the tension. 

 

A. TUTORING TIPS:  

 

If a writer refuses to read aloud and that you read their paper, think doing the 

following: 

 

- Ask them to point out to a specific section that they want to work on. 

 

- Read it silently. 

 

- At the same time, tell them to write down a reverse outline so you can 

check that what they wrote matches what they meant. 

 

- After the session is done, advise them to read aloud more often since 

reading aloud makes better writers. 
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INSECURITIES 

 

Dear Tutor, 

This section is for you and written by you. 

 

What would you do if a writer is insecure about their own writing? What do you 

do if they tell you that your writing is better than theirs? 

 

A. TUTORING TIPS: 

 

- Tell them that you can work this out; it is not the end of the world. 

 

 

- Try to comfort them, but do not act like a psychologist because you are not 

one. 

 

 

- Tell them that their ideas are not bad, but they can be modified and 

developed. 

 

 

- Focus on one issue at a time; it will not be easy to work on several things. 

 

 

- Reread the assignment with them and rethink the topic. 

 

 

- Advise them to create an outline if needed.  

 

 

- Think outside the box and advise them to think more broadly or 

specifically. 

 

 

- Add more questions to understand the prompt better. 

 

 

- “Start writing and we’ll see how it goes.” 
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- Remind them that they are the author. 

 

 

- Remind them to edit. 

  



22  

PLAGIARISM 

 

Dear Tutor, 

This section is for you and written by you. 

 

A. TUTORING TIPS:  

 

What would you do if a writer comes in and asks you to write the paper for a fee? 

 

- Tell them that you are here to help them with the paper but not write the 

paper for them. 

 

 

- Sit and work with them on the issues that they want to solve. 

 

 

- Say no. 

 

 

- Explain that it is wrong. 

 

 

- Read the statement by AUB on plagiarism. 

 

 

- Advise them to refrain from asking anyone else. 

 

 

- Inform them of the possible consequences of having someone write a paper 

for them. 

 

 

- Tell them that your job is to help them become better writers. 

 

 

- Simplify the assignment for them if they feel it is intimidating. 

 

 

- Write “contact tutor for further questions” in the client report form. 
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What would you do if you suspect plagiarism? 

 

- Ask them about their opinion concerning certain issues. 

 

- If you cannot suspect plagiarism, you can notice the different styles. 

 

 

- Tell them that this idea is not yours to adopt. 

 

 

- Make sure they cite correctly.  

- Explain that it is wrong. 

 

 

- Read the statement by AUB on plagiarism. 

 

 

- Point it out and see what happens. 

 

 

- Explain the purpose of citations. 

 

 

- Advise them not to plagiarize because it would lead to damaging 

consequences. 

 

 
- Suggest alternative options: paraphrasing, quotations, citations 
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FLUFFING 

 

Confined with a word count limit, writers tend to write unnecessary information. 

Everything that can be omitted from a writing piece, while maintaining essential 

meaning, is fluffing. 

 

A. WRITING TIPS:  

 

How do you maintain your word count without fluffing? 

 

- Add examples: skim through your piece and look for places where you 

have not included an example; make sure the example is clear and 

relevant. 

 

 

- Add viewpoints: you may discuss your argument from a different 

viewpoint that the one you adopt; make sure to differentiate between 

yours and the others’. 

 

 

- Clarify statements: look at your piece and think of statements that 

might not be easily understood by your reader; do not over-clarify 

ideas. 

 

 

- Use quotations: if you have already added the necessary quotations, there 

is no need to add more; look up quotes by experts on the topic. 

 

 

- Modify your introduction and conclusion: you may want to add 

information in your introduction and reword your conclusion. 

 

- Reword: change some words into longer phrases (2-word phrases) as long 

as you do not overdo it. 

. 
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GOOD IDEAS 

 

At times, the writer comes in with too many great ideas that are related, but the 

criteria of the paper restrict him/her. The following are strategies that can be 

suggested to deal with too many ideas: 

 

A. WRITING TIPS:  

- The Red Dress Theory: pick the ideas that stand out; the boldest ideas; 

the ones that would make your paper grab readers’ attention. 

 

 

- It is the Stupid Idea: If the idea seems stupid to you, put it aside for this 

assignment. 

 

 

- This Idea has Legs: try to talk about your ideas; pick the ones you are most 

excited about. 

 

 

- The Assignment is Due: even if you do not have a deadline; create one. 

 

 

- Mind over Mind: think of the easiest idea to be implemented and go with it. 

 

 

- Give in to Passion: choose the idea that will benefit the larger number of 
people, as long as you are passionate about it. 

 

 

- Organize Visually: create a color-coded system to organize your best ideas. 

 

 
- Friends: suggest your ideas in front of a friend and wait for feedback, 

your idea might not be as great as you think, and it might not be as 
bad as you think. 
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WRITER’S VOICE 

 

Oftentimes, the writer wants to show his/her opinion without saying “I”, but finds 

a hard time expressing their voice. 

 

A. WRITING TIPS:  

- Be concise: present your ideas clearly and cut the fluff. 

 

- Appeal to the reader: think about having a conversation with your 

reader (this is what writing is about); do not use jargon; do not 

overcomplicate concepts. 

 

- Paint clear pictures: create an emotional connection; provide sensory 

and imaginative words. 

 

- Add rhythm: change your tone throughout the paper. 

 

- To distinguish between your voice and another author’s, make sure to 

know when to summarize and paraphrase others’ ideas and when to 

offer your own claim. 

 

- Use the passive voice in a way to focus on the object. 

 

- Do not use “may”, “might”, and “could”; be more assertive. 

 

- Be explicit; do not be vague. 

 

- Support your claim by using other people’s quotations. 
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UNRESPONSIVE WRITER 

 

A. TYPES:  

 

i. The writer who is distracted by something else and would not work on their task 

 

ii. The writer who does not bring in a new draft to the next session and brings the 

same assignments with the same issues 

 

iii. The writer who is stubborn about certain issues 

 

iv. The writer who does not respond to the tutor 

 

B. TUTORING TIPS:  

 

- Talk to the writer; remind them about the task after you read the prompt; 

tell them to begin working. 

 

 

- Ask the writer if they are comfortable completing the task; allow them to 

set a goal. 

 

 

- Make sure the writer understands the task well; tell them to explain it to 

you. 

 

 

- Have the writer put an outline for the writing. 

 

 

- Try to build a relationship; be nice to them; show them that you are not 

an authority figure. 
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MIND MAPS 

 

Using mind maps in writing is very beneficial to link ideas together.  

 

A. DEFINITION: A mind map is a diagram that displays information visually. 

 

B. PROCESS:  

 

i. Write your subject in the middle of the page. 

 

ii. Draw branches from your subject to indicate an idea or a topic. 

 

iii. Draw more branches from each topic to add more ideas. 

 

iv. Use colors to group ideas together. 

 

C. WRITING TIPS:  

 

- Use arrows to show relationships. 

 

- Add the page number or the name of the article next to the idea so you do 

not lose it. 

 

- Add deadlines. 

 

- Finish by exporting your mind map to a formal outline. 
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SETTING GOALS 

 

A. PURPOSE:  

 

i. They give structure to the writer’s plans 

ii. They provide the writer with forward momentum 

iii. They keep everything in check 

iv. They focus the writer’s work 

B. WRITING TIPS:  

Follow the SMART rule (Specific Measurable Action-oriented Realistic 

Time-Sensitive) How Are goals specific? They: 

 

i. Are not open-ended 

ii. Focus on a strategy 

iii. Provide details 

 

How are goals measurable? They include: 

 

iv. How much? 

v. How many? 

 

How are goals action-oriented? The provide: 

 

vi. The positives vs. the negatives 

vii. What skills your tutee has 

 

How are goals realistic? They should: 
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viii. Be simple 

ix. Not be too high or too low 

 

 

How are goals time-sensitive? They should tell you: 

 

x. How often? 

xi. The beginning and ending dates 

 

- Divide your goals into objectives. 

- Write down the resources. 

- Set deadlines. 

- Provide monitoring tools. 
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LISTENING AS A SKILL 

 

Research suggests that we retain less than 50% of what we hear. But through 

‘Active Listening’, we can improve our level of retention and our ability to 

assist our students. 

A. DEFINITION: Think of Active Listening as being the opposite of passive 

listening. Being an active listener requires as much attention and energy as 

being the speaker. 

 

B. TUTORING TIPS:  

 

At the start of the session: 

- Give the students a moment to adjust to the writing center environment. 

Just a few words of small talk to put the student at ease. 

- Ask the student to read the assignment aloud and listen carefully. Does 

she clearly understand what is required? Note that some students do not 

like to read aloud. If you sense that, you can read aloud for him/her. 

 

- Ask for any specific areas of concern to be sure you address what 

brought the student into the WrC. 

 

- Create a collaborative atmosphere. 

 

- As the student is talking, resist the urge to make assumptions or 

jump to conclusions, otherwise, your preconceived notions may 

make you miss something important. 

 

- Do not mentally prepare a response. Listen first. 

 

- Refrain from letting your desire to “fix” the problem get in the way of 

hearing the entire message. 

 

- If you personally have familiarity with the subject matter, restrain 

yourself. It is the student’s paper. You are not the professor. 

 

- Words are only part of the story. Be aware of the student’s body 

language. 
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- For example, if the student is nervous, take a moment to put him/her at 

ease. 

 

- Or if s/he closes herself/himself off with folded arms and crossed legs 

this might be a way of telling you s/he feels uncomfortable with your 

recommendations but is reluctant to tell you. 

- Use your own body language and gestures to convey your attention. For 

example: Nod occasionally. 

 

- Smile and use other facial expressions. 

 

- Encourage the speaker to continue with small verbal comments like 

yes, uh huh, I see, or, that is interesting. “I’ve been there myself.” 

 

- Take notes. This is a way to indicate you are connected. 

- But be aware that notetaking can sometimes appear intimidating or 

might be misinterpreted. For example, the student might assume that 

since you are taking notes, she does not have to. (And or course you 

want to encourage the student to take notes since it will help the 

student retain information from the session.) So, keep your notes short. 

Just key words for you to refer to. 

 

- Resist the urge to interrupt. It can frustrate the student and limit 

your own understanding of the issue. 

- Try not to interrupt the speaker’s flow. Take notes, then at an 

appropriate point, you can go back, saying something like “Would you 

like to hear my thoughts?” “Or this might be a good place for us to 

begin.” 

 

- If you believe you must interrupt, ask permission. “Do you mind if I 

interrupt here?” Make your point, then ask the student to continue 

from where s/he left off. 

 

- Interrupting can send the message that you are impatient. An exception 

is if the student is going off in unhelpful directions. During the session 

you are in charge and it is your responsibility to rein the conversation 
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in. If the conversation veers off-track, get back to the topic. “I’m sorry, 

we got off track. You were saying?” 

 

- Periodically, summarize the speaker's comments. 

- Reflect back to the student and clarify using phrases such as: "What I'm 

hearing is...," or "Sounds like you are saying….", or, “Or do you mean to 

say…?” “So…” is a helpful and important word. 

- Occasionally during the session, ask: “Am I addressing your 

concerns?”, “Is this what you wanted to cover?”, “Is this helping 

you?” 

 

- If the session stalls, ask questions. 

- Be candid, open, and honest in your response. Do not put the speaker 

on the defensive, but nothing is gained by not being candid. 

 

- Assert your opinions respectfully. And be clear that they are only your 

opinions.  
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ASKING QUESTIONS 

 

A. TUTORING TIPS:  

Ask questions to determine problem areas for the student. 

-"What are you having problems with?" 

 

Ask questions to determine what a student knows. 

-"What do you think and know about this?" 

-"What are your ideas?" 

-"Can you explain this to me?" 

 

Ask questions that help the student determine the right answer. 

-"What is the first step?" 

-"How did we solve the other problem similar to this?" 

-"At what point are you getting stuck?" 

-"What is the rule concerning this area?" 

 

 

Ask questions to see if the student can apply new skills. 

-"What did you learn about this?" 

- "Can you show me the steps to solve this problem?" 

 

Ask questions to clarify something that is not clear. 

-"Do you understand this?" 

-"Is this part clear to you?" 

-"Do you have any questions about this?" 

- "Do you understand this part?" 

-"How much of the problem can you solve?” 

 

B. TYPES:  
i. For remembering: How many are there …? 

ii. For understanding: In your own words, what is the main idea of …? 

iii. For analyzing: Does the answer seem reasonable? 

iv. For creating: What would happen if …? 

v. For evaluating: Is there a better solution for …? 
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TUTORING FOR TRANSFER 

 

A: DEFINITION: “A process through which writers are prompted to connect 

their current writing task to prior and future writings.” 

 

 

B. TYPES: 

i. Positive transfer takes place when learning from one situation assists with 

learning in a new situation 

 

ii. Negative transfer takes place when learning from a previous context 

interferes with the performance of the current writing task. 

 

 

C. EXAMPLE: 

Using the five-paragraph essay learnt in high school to write a university-level 

research paper. 

 

 

D. SCENARIOS: 

 

a. EXPLICIT TRANSFER TALK: The tutor explicitly asks the writer about her 

prior or future knowledge 

 

Scenario 1: WEAK RESPONSE: 

Tutor: Have you written a literature review 

before? Writer: No, this is my first time. 

Tutor: Okay let us begin by reading your paper. [WEAK RESPONSE 

because transfer talk prematurely ends] 

OR 

Scenario 2: STRONGER RESPONSE: 
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Tutor: Have you written a literature review 

before? Writer: No, this is my first time. 

Tutor: Are you familiar with the annotated bibliography? 

Writer: Yes, but my professor said a literature review is more than an annotated 

bibliography. [Notice the tendency to stress differences over similarities] 

Tutor: Right. A literature review is not an annotated bibliography, but how are 

they similar? [proceed to a discussion of similarities and differences. This strategy 

enhances genre awareness] 

 

 

b. IMPLICIT TRANSFER TALK: Discussion of abstract concepts or genres without 

explicitly asking writers about their prior or future knowledge 

 

 

Scenario 1: WEAK RESPONSE [the potential for transfer 

talk is missed] Tutor: Is there anything else that you would 

like to work on? 

Student: Yes, the intro. The instructor asked me to 

revise it. Tutor: Can you point to your thesis 

statement? 

Student: It’s this last sentence: “The film shows cultural traits that are particular to 

India and others that are universal”. 

Tutor: Based on the body of your essay, a stronger thesis statement would be 

“Film X challenges the purported universality of cultural traits to show that they 

are particular to a history of Indian trade. The transition from universal to 

particular is achieved through the shift from grayscale shots to color and from 

silence to sound. [WEAK RESPONSE because writer is not given the chance to 

reflect on the nature of a thesis statement] 

 

 

Scenario 2: STRONGER RESPONSE: 
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Tutor: Is there anything else that you would like to 

work on? Student: Yes, the intro. The instructor 

asked me to revise it. Tutor: Can you point to your 

thesis statement? 

Student: It is this last sentence: “The film shows cultural traits that are particular 

to India and others that are universal”. 

Tutor: As it is now, your thesis is descriptive. You need an argument and a claim 

that could be contested. In addition, the reader expects a roadmap for what 

follows. If you make a claim asks yourself “how?”. How are you going to develop 

the argument and support it? [The specific thesis statement is transcended. A 

general discussion on thesis statement is transferrable to future writing tasks]. 

 


